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For children aged 6
to 14

1400 - 1415

1415 - 1515

1515 - 1530

1530 - 1630

1630 - 1700

1700 - 1730

Programme

Check-In/lcebreakers
Reinforce ground rules
Announcements/Reminders

Complete school/tuition homework
Revision (e.g., Spelling, Creative writing)
Practice papers online

Break (board games/group activity)

Enrichment Activity Time

Journal writing
Announcements/Reminders

Reward system

Arrange the tables and chairs/ wipe down

Free Play
Dismissal
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Academic
supervision
Enrichment
Routine and
structure
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LINKING THEORY TO PRACTICE | FOR AFTER SCHOOL INTERVENTIONS
Interventions are purposively implemented change strategies that targets risk factors



CONTACT: KARENLEE@CAMPUSIMPACT.ORG.SG

@ @)

 EE

Substance Delinauenc O
Abuse ? ! m
RISK
y ¢ )
Y ( J (
RISK [ RISK

@ Unsup eeeeee d ﬁ Violence
Time

WHAT DO AFTER SCHOOL PROGRAMMES CHANGE?




@

CONTACT: KARENLEE@CAMPUSIMPACT.ORG.SG

@)

School
Reduce engagement Q0
risky and positive m
behaviours behavioural
changes
) ( y ) ) (
RISk __
' Psychosocial
@ Academic ﬁ skills and
performance competencie

o)

After School Care are not just for academic outcomes
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APPLICATION TO REALITY
Study Buddy After School Programme, Yishun Singapore
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Education Inequality in Singapore

Geographically linked
Yishun demographic is at

Beyond just education disadvantage (low income,

single parent)

Development Cost \_Q/ - Need for ASC due to
latchkey families,

unemployment
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Why the need for After School Programmes in Yishun?
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40-44% of children are
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Risk factors
- Family background
- Poor emotional regulation
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Exo System:
-Lack of social and cultural capita (Glendinning et al., 2015 ;0ng, 2014)
= Lack of social support (Glendinning et al., 2015; Sameroff & Chandler 1975)

- Poor housing (Glendinning et al., 2015; Hodgkinson, 2017)

Micro System:
Family:
- Low-income (Huaging Qi, 2003)
- Family conflict (Huaging Qi, 2003)

- High parental stress (Sameroff & Chandler, 1975) Deﬁnmg the prObIem the

/Parental absence (Glendinning et al., 2015; Sameroff & Chandler, 1975) programme hopes to
- Family instability (Sameroff & Chandler, 1975) reduce by understanding
- Poorer relatlonshlpsSV\Cl;;c:Oclg.lldren (Dowsett, 2008) the mechanisms that
Poorer teacher quality and educational resources (Teng, 2018) produce or suppresses the
Lack of school financial support (Teng, 2018) problem (i.e., malleable risk
or protective factors).
Individual:

- Increased risk for mental health problems (Hodgkinson, 2017)
- Challenging behaviors (Huaging Qi, 2003)
-Delayed development and social-emotional functioning (Hodgkinson, 2017)
- Poorer academic attainment and increased risk of school dropouts (Milne, 1986)
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- Lack-of social and cultural capita (Glendinning et al., 2015 ;0ng; 2014)
- Lack of social support (Glendinning et al., 2015; Sameroff & Chandler 1975)
- Poor housing (Glendinning et al., 2015; Hodgkinson, 2017)

1400 - 1415 Check-In/Icebreakers
Micro System: Reinforce ground rules
Family: Announcements/Reminders
- Low-income (Huaging Qi, 2003)
- Family conflict (Huaging Qi, 2003) 1415 - 1515 Complete school/tuition homework
- High parental stress (Sameroff & Chandler, 1975) "}v‘i;f['isn';’)" (eg, Spelling, Creative

- Parental absence (Glendinning et al., 2015; Sameroff & Chandler, 1975)
- Family instability (Sameroff & Chandler, 1975)
- Poorer relationships with children (Dowsett, 2008)

Practice papers online

1515 - 1530 Break (board games/group activity)
Schools:
Poorer teacher quality and educational resources (Teng, 2018) _ o
Lack of school financial support (Teng, 2018) 1530 - 1630 Enrichment Activity Time
1630 - 1700 Journal writing
Announcements/Reminders
. . Reward system
Individual: Arrange the tables and chairs/ wipe
-Increased risk for mental health problems (Hodgkinson, 2017) down
- Challenging behaviors (Huaging Qi, 2003)
- Delayed development and social-emotional functioning (Hodgkinson, 2017) 1700 - 1730 Free Play

- Poorer academic attainment and increased risk of school dropouts-(Milne, 1986) Dismissal



®
\\ Campus
Impact

Risk

vl

Study Buddy

\Problem Theory

Outcome




CONTACT: KARENLEE@CAMPUSIMPACT.ORG.SG

Enablers

Targeted academic programme (Lauer et
al., 2016), providing clear instructions,
rehearsal and feedback (SAFE; (Durlak et
al., 2010)

Activites

Assumptions

1hr academic supervision with a 1:5
teacher to student ratio per session

Student receives 4hrs of academic
supervision weekly, teachers are
academically competent to ensure
academic engagement

Intermediate Outcome

Final Goal ‘

Campus
Impact

Engagement with SGVol for external
engagement from different backgrounds,
weekly programme planning of age
appropriate activities

Increased academic confidence, learning
through action, consistent homework
completion through independent learning

Academic improvement and motivation for
learning (Durlak et al., 2010; Lauer et al.,
2016; Lester et al., 2020; Shernoff, 2010)

- 1hr enrichment activities with a 1:5
teacher to student ratio per session

- Meeting volunteers from different
backgrounds (Zief et al., 2006)

Exposure to interesting and new activities,
teachers are clear of the lesson objective,
facilitate skills learnt and are able to prompt
learning

Using descriptive and immediate praise to

Exposure and exploration of new interests,
acquisition of soft and hard skill sets,
development of general knowledge and
experiences

Exploring beyond textbook, and exploring
individual interest/ aspirations (Zief et al.,
2006)

of reward :
Teachers use praise as a reward for

Teachers know how to use descriptive and

Improved self-esteem, competency,

Greater sense of self and sense of

affirm positive behavior, being clear of P T immediate praise and are able to notice and increased motivation to display more belonging (Durlak et al., 2010 & Lester et
socially desirable behavioral expectations | — — — — — socially desirable behavior and ackr positive behaviors from all desired behaviors al., 2020)
self-improvement (Rosenberg, 1985) students

Programme components are focused on
social skills development using SAFE
(sequenced, active, focused, and explicit
techniques; Durlak et al., 2010) within a
safe environment (Kremer et al., 2015).

High quality of experience (e.g., students
feeling more challenged, utilizing more
skills, and having more positive mood
states; Shernoff, 2010)

During group activities:

Teachers can facilitate classroom
management skills to facilitate conflict
resolution (e.g., for emotional, behavioural,
social difficulties)

Students have the autonomy to explore
solutions for conflict resolution

During journal writing: student is able to
reflect about their day

Teachers are trained and supervised on
classroom management and challenging
behaviors

Teachers and students have a good rapport
for compliance and conflict resolution

Students are able to develop
self-awareness and problem-solving skills
during journal writing

Learning socially appropriate behaviour
while learning natural consequences

Conflict resolution using problem solving
skills

Learning impulse control

Increased emotional awareness

Increase in socially desirable behaviour
(Durlak et al., 2010; Lester et al., 2020;
Kremer et al., 2015)

Increase in emotional regulation

Sense of teamwork, communication and
rapport with families and Cl staff

Teachers are able refer to casework if
applicable, with 3 months follow-up

Cl staff are able to make accurate case
formulations, refer for appropriate
interventions (counselling, art therapy) and

Better rapport with the Cl staff and families
for a greater sense of coordination to
support the student’s development and

Increase in social skills ( Durlak et al., 2010;
Lester et al., 2020; Shernoff, 2010)

A

Cl staff are clear with family’s needs Family sessions upon enroliment consistent follow-up individual parenting y

1 1

Lo ) Parental Outcomes P

1 1 L

: : Improved Caregiver Child Relationship

1 1 Reduced Caregiver Stress

: : Sharing Caregiver Responsibility

1 1 Able to access affordable educational and enrichment services regardless of income

1 1 7 T

v vy ! Contextual Factors vy !

Poor affordability of services due to low income background

Lack of educational resources

Unsupervised time and parental supervision (Kremer et al., 2015) with a lack of role models in student’s life

Limited parenting capacity and capability

Student developmental (learning, emotional) delays and challenging behavioural manifestation

Poor quality of parent-child relationship, unable to fit into school environment and has poor relationships with peers

Unable to access social support from social service agencies due to barriers such as inaccessible transport to far locations, systemic delays and lack of coordination
Family relationship with SSA (Pearson et al., 2007)
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Targeted academic programme (Lauer et

al., 2016), providing clear instructions,

rehearsal and feedback (SAFE; (Durlak et
|_al., 2010)

Activites

Assumptions
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1hr academic supervision with a 1:5
teacher to student ratio per session

Student receives 4hrs of academic
supervision weekly, teachers are
academically competent to ensure academic
engagement

Engagement with SGVol for external
engagement from different backgrounds,
weekly programme planning of age
appropriate activities

- 1hr enrichment activities with a 1:5
teacher to student ratio per session

- Meeting volunteers from different
backgrounds (Zief et al., 2006)

Exposure to interesting and new activities,
teachers are clear of the lesson objective,
facilitate skills learnt and are able to prompt
learning

Using descriptive and immediate praise to
affirm positive behavior, being clear of
socially desirable behavioral expectations

¢ — — -

- = >

|_(Rosenberg, 1985)

Implementation of reward system:
Teachers use praise as a reward for socially
desirable behavior and self-improvement

Teachers know how to use descriptive and
immediate praise and are able to notice and
acknowledge positive behaviors from all
students

Programme components are focused on
social skills development using SAFE
(sequenced, active, focused, and explicit
techniques; Durlak et al., 2010) within a
safe environment (Kremer et al., 2015).

High quality of experience (e.g., students
feeling more challenged, utilizing more
skills, and having more positive mood
|_states; Shernoff, 2010)

During group activities:

Teachers can facilitate classroom
management skills to facilitate conflict
resolution (e.g., for emotional, behavioural,
social difficulties)

Students have the autonomy to explore
solutions for conflict resolution

During journal writing: student is able to
reflect about their day

Teachers are trained and supervised on
classroom management and challenging
behaviors

Teachers and students have a good rapport
for compliance and conflict resolution

Students are able to develop self-awareness
and problem-solving skills during journal
writing

Sense of teamwork, communication and
rapport with families and CI staff

Cl staff are clear with family’s needs

Teachers are able refer to casework if
applicable, with 3 months follow-up

Family sessions upon enrollment

Cl staff are able to make accurate case
formulations, refer for appropriate
interventions (counselling, art therapy) and
consistent follow-up
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Targeted academic programme (Lauer et

al., 2016), providing clear instructions,

rehearsal and feedback (SAFE; (Durlak et
|_al., 2010)

Activites

Assumptions
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1hr academic supervision with a 1:5
teacher to student ratio per session

Student receives 4hrs of academic
supervision weekly, teachers are
academically competent to ensure academic
engagement

Engagement with SGVol for external
engagement from different backgrounds,
weekly programme planning of age
appropriate activities

- 1hr enrichment activities with a 1:5
teacher to student ratio per session

- Meeting volunteers from different
backgrounds (Zief et al., 2006)

Exposure to interesting and new activities,
teachers are clear of the lesson objective,
facilitate skills learnt and are able to prompt
learning

Using descriptive and immediate praise to
affirm positive behavior, being clear of
socially desirable behavioral expectations
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Implementation of reward system:

Teachers use praise as a reward for socially

desirable behavior and self-improvement
|_(Rosenberg, 1985)

Teachers know how to use descriptive and
immediate praise and are able to notice and
acknowledge positive behaviors from all
students

Programme components are focused on
social skills development using SAFE
(sequenced, active, focused, and explicit
techniques; Durlak et al., 2010) within a
safe environment (Kremer et al., 2015).

High quality of experience (e.g., students

feeling more challenged, utilizing more

skills, and having more positive mood
|_states; Shernoff, 2010)

During group activities:

Teachers can facilitate classroom
management skills to facilitate conflict
resolution (e.g., for emotional, behavioural,
social difficulties)

Students have the autonomy to explore
solutions for conflict resolution

During journal writing: student is able to
reflect about their day

Teachers are trained and supervised on
classroom management and challenging
behaviors

Teachers and students have a good rapport
for compliance and conflict resolution

Students are able to develop self-awareness
and problem-solving skills during journal
writing

Sense of teamwork, communication and
rapport with families and CI staff

Cl staff are clear with family’s needs

Teachers are able refer to casework if
applicable, with 3 months follow-up

Family sessions upon enrollment

Cl staff are able to make accurate case
formulations, refer for appropriate
interventions (counselling, art therapy) and
consistent follow-up
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Targeted academic programme (Lauer et
al., 2016), providing clear instructions,
rehearsal and feedback (SAFE; (Durlak et
|_al., 2010)

Activites
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1hr academic supervision with a 1:5
teacher to student ratio per session

Student receives 4hrs of academic
supervision weekly, teachers are
academically competent to ensure academic
engagement

Engagement with SGVol for external
engagement from different backgrounds,
weekly programme planning of age
appropriate activities

- 1hr enrichment activities with a 1:5
teacher to student ratio per session

- Meeting volunteers from different
backgrounds (Zief et al., 2006)

Exposure to interesting and new activities,
teachers are clear of the lesson objective,
facilitate skills learnt and are able to prompt
learning

Using descriptive and immediate praise to
affirm positive behavior, being clear of
socially desirable behavioral expectations
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Implementation of reward system:
Teachers use praise as a reward for socially
desirable behavior and self-improvement
|_(Rosenberg, 1985)

Teachers know how to use descriptive and
immediate praise and are able to notice and
acknowledge positive behaviors from all
students

Programme components are focused on
social skills development using SAFE
(sequenced, active, focused, and explicit
techniques; Durlak et al., 2010) within a
safe environment (Kremer et al., 2015).

High quality of experience (e.g., students
feeling more challenged, utilizing more
skills, and having more positive mood
|_states; Shernoff, 2010)

During group activities:

Teachers can facilitate classroom
management skills to facilitate conflict
resolution (e.g., for emotional, behavioural,
social difficulties)

Students have the autonomy to explore
solutions for conflict resolution

During journal writing: student is able to
reflect about their day

Teachers are trained and supervised on
classroom management and challenging
behaviors

Teachers and students have a good rapport
for compliance and conflict resolution

Students are able to develop self-awareness
and problem-solving skills during journal
writing

Sense of teamwork, communication and
rapport with families and CI staff

Cl staff are clear with family’s needs

Teachers are able refer to casework if
applicable, with 3 months follow-up

Family sessions upon enrollment

Cl staff are able to make accurate case
formulations, refer for appropriate
interventions (counselling, art therapy) and
consistent follow-up
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Enablers

Targeted academic programme (Lauer et
al., 2016), providing clear instructions,
rehearsal and feedback (SAFE; (Durlak et
al., 2010)

Activites

Assumptions

Intermediate Outcome

1hr academic supervision with a 1:5
teacher to student ratio per session

Student receives 4hrs of academic
supervision weekly, teachers are
academically competent to ensure
academic engagement

Increased academic confidence, learning
through action, consistent homework
completion through independent learning

(J
Final Goal ‘
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Engagement with SGVol for external
engagement from different backgrounds,
weekly programme planning of age
appropriate activities

- 1hr enrichment activities with a 1:5
teacher to student ratio per session

- Meeting volunteers from different
backgrounds (Zief et al., 2006)

Exposure to interesting and new activities,
teachers are clear of the lesson objective,
facilitate skills learnt and are able to prompt
learning

Exposure and exploration of new interests,
acquisition of soft and hard skill sets,
development of general knowledge and
experiences

Academic improvement and motivation for
learning (Durlak et al., 2010; Lauer et al.,
2016; Lester et al., 2020; Shernoff, 2010)

A

Using descriptive and immediate praise to
affirm positive behavior, being clear of
socially desirable behavioral expectations

-

of reward H
Teachers use praise as a reward for
socially desirable behavior and
self-improvement (Rosenberg, 1985)

Teachers know how to use descriptive and
immediate praise and are able to notice and
acknowledge positive behaviors from all
students

Improved self-esteem, competency,
increased motivation to display more
desired behaviors

Exploring beyond textbook, and exploring
individual interest/ aspirations (Zief et al.,
2006)

Programme components are focused on
social skills development using SAFE
(sequenced, active, focused, and explicit
techniques; Durlak et al., 2010) within a
safe environment (Kremer et al., 2015).

High quality of experience (e.g., students
feeling more challenged, utilizing more
skills, and having more positive mood
states; Shernoff, 2010)

During group activities:

Teachers can facilitate classroom
management skills to facilitate conflict
resolution (e.g., for emotional, behavioural,
social difficulties)

Students have the autonomy to explore
solutions for conflict resolution

During journal writing: student is able to
reflect about their day

Teachers are trained and supervised on
classroom management and challenging
behaviors

Teachers and students have a good rapport
for compliance and conflict resolution

Students are able to develop
self-awareness and problem-solving skills
during journal writing

Learning socially appropriate behaviour
while learning natural consequences

Conflict resolution using problem solving
skills

Learning impulse control

Increased emotional awareness

Greater sense of self and sense of
belonging (Durlak et al., 2010 & Lester et
al., 2020)

Increase in socially desirable behaviour
(Durlak et al., 2010; Lester et al., 2020;
Kremer et al., 2015)

A

Sense of teamwork, communication and
rapport with families and CI staff

Cl staff are clear with family’s needs

Teachers are able refer to casework if
applicable, with 3 months follow-up

Family sessions upon enrollment

Cl staff are able to make accurate case
formulations, refer for appropriate
interventions (counselling, art therapy) and
consistent follow-up

Better rapport with the Cl staff and families
for a greater sense of coordination to
support the student’s development and
individual parenting

Increase in emotional regulation

Increase in social skills ( Durlak et al., 2010;
Lester et al., 2020; Shernoff, 2010)

A

oA

Parental Outcomes

J~ - -

Poor affordability of services due to low income background
Lack of educational resources

Unsupervised time and parental supervision (Kremer et al., 2015) with a lack of role models in student’s life
Limited parenting capacity and capability
Student developmental (learning, emotional) delays and challenging behavioural manifestation
Poor quality of parent-child relationship, unable to fit into school environment and has poor relationships with peers
Unable to access social support from social service agencies due to barriers such as inaccessible transport to far locations, systemic delays and lack of coordination
Family relationship with SSA (Pearson et al., 2007)

b ! !
i | Improved Caregiver Child Relationship

! | Reduced Caregiver Stress

! i Sharing Caregiver Responsibility

! i Able to access affordable educational and enrichment services regardless of income

v i ! Contextual Factors o
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Enablers Activites Assumptions Intermediate Outcome Final Goal P
i 3
Targeted academic programme (Lauer et i i o .
al 92016) providingpclgar instru(ct\ons h . T . Student receives 4hrs of academic Increased academic confidence, learning Academic improvement and motivation for
. g d r academic supervision with a 1:5 supervision weekly, teachers are N N learning (Durlak et al., 2010; Lauer et al
rehearsal and feedback (SAFE; (Durlak et teacher to student ratio per session academically competent to ensure through action, consistent homework ! g - 2010; -
1., 2010) " completion through independent learning 2016; Lester et al.,, 2020; Shernoff, 2010)
al., academic engagement
Engagement with SGVol for external - 1hr enrichment activities with a 1:5 Exposure to interesting and new activities, Exposure and exploration of new interests, Exploring beyond textbook, and exploring
engagement from different backgrounds, teacher to student ratio per session teachers are clear of the lesson objective, acquisition of soft and hard skill sets, individual interest/ aspirations (Zief et al.,
weekly programme planning of age - Meeting volunteers from different facilitate skills learnt and are able to prompt development of general knowledge and 2006)
appropriate activities backgrounds (Zief et al., 2006) learning experiences
Using descriptive and immediate praise to _°f reward - _'I'eachgrs kno"‘_’ how to use desoriptiv_e and Improved self-esteem, competency, Greater sense of self and sense of
affirm positive behavior, being clear of f- — — — —| Teachers use praise as a reward for immediate praise and are able to notice and increased motivation to display more belonging (Durlak et al., 2010 & Lester et
socially desirable behavioral expectations | — — — — | socl_ally desirable behavior and acknowledge positive behaviors from all desired behaviors al., 2020)
self-improvement (Rosenberg, 1985) students
During group activities: . . Increase in socially desirable behaviour
P“’gr‘"’mm components arg focused on Teachers can facilitate classroom Teachers are trained and supervised on Learning socially appropriate behaviour (Durlak et al., 2010; Lester et al., 2020;
social skills development using SAFE mana " ™ " classroom management and challenging . N
. gement skills to facilitate conflict : while learning natural consequences Kremer et al., 2015)
(sequenced, active, focused, and explicit resolution (e.g., for emotional, behavioural behaviors
technlqugs; Durlak et al., 2010) within a social difficulties) Conflict resolution using problem solving
safe environment (Kremer et al., 2015). Teachers and students have a good rapport skills
Stud h h | for compliance and conflict resolution
High quality of experience (e.g., students tu _ents ave e_autonom_y to explore -
f LS solutions for conflict resolution Learning impulse control . .
feeling more challenged, utilizing more Students are able to develop Increase in emotional regulation
skills, and having more positive mood During j L . self-awareness and problem-solving skills "
N uring journal writing: student is able to PN . Increased emotional awareness
states; Shernoff, 2010) y during journal writing
reflect about their day
Sense of teamwork, communication and Teachers are able refer to casework if Cl staff are able to make accurate case Better rapport with the Cl staff and families
rapport with families and Cl staff applicable, with 3 months follow-up formulations, refer for appropriate for a greater sense of coordination to Increase in social skills ( Durlak et al., 2010;
interventions (counselling, art therapy) and support the student’s development and Lester et al., 2020; Shernoff, 2010)
Cl staff are clear with family’s needs Family sessions upon enrollment consistent follow-up individual parenting y
! A ! A
| Parental Outcomes

1
y !

Improved Caregiver Child Relationship

Reduced Caregiver Stress
Sharing Caregiver Responsibility
Able to access affordable educational and enrichment services regardless of income

A
v | Contextual Factors )

Poor affordability of services due to low income background

Lack of educational resources

Unsupervised time and parental supervision (Kremer et al., 2015) with a lack of role models in student’s life

Limited parenting capacity and capability

Student developmental (learning, emotional) delays and challenging behavioural manifestation

Poor quality of parent-child relationship, unable to fit into school environment and has poor relationships with peers

Unable to access social support from social service agencies due to barriers such as inaccessible transport to far locations, systemic delays and lack of coordination
Family relationship with SSA (Pearson et al., 2007)
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Q Revision

Clarify if logic is
clear, details are
missed

Break it down

|:||:||:| Link

Outcomes must
link to outputs,
enablers,
assumptions
and activities

{é} Revision

Clarify if logic is
clear, details are
missed with
colleagues

As much detail
as possible, refer
to programme
documents

Enablers reedback Feedback

ssumptions Creativity

Research and
operations Objectivity Risk factors
Programme Measurable outputs ﬂ Link to ecological
training, planning such as number of system, problem ]
linking with people receiving theory B ==

research intervention
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& | AMTONY, DIRECTOR OF YOUTH
Q WORK AT CAMPUSIMPACT (CI).

| LOOK AT OPPORTUNITIES FOR OUR
PROGRAMMES TO GROW AND

SCALE, AND SEEK FUNDING FOR OURR
WORK ﬂ
N
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‘ Where is my

money going to?
How do | know

the programme

works?
How does your
programme ‘
work?
Positive primary
. . and secondary
Evidence Based outcomes
Reference to

academic .

literature

I

[

. ‘More than a
student care”

WHAT FUNDERS WANT
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Intervention
research
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MOVING FORWARD
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